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Abstract

The result of the study revealed that the students have difficulties in pronouncing words that wre categorized
into three parts, those were consonant, vowel, and diphthong. In consonant, the students made errors /p/,
/b/,/dz/, /z/, /t/,/v/, /47, /s, e/, I/ [/, /t/, /70/,/6/. Invowels, the students made errors /o/, /a&/,
/e/, /v/, //, /3/, /i:/, /a/. In diphthong, the students made error /ai/, /w/, /33/, /ou/, /av/.
Furthermore, the students’ strategy in their reading activity was categorized into three namely low, middle,
and high categories. For low category, the strategy in reading activity was by checking the difficult word in
a dictionary, asking the lecture how to pronoun the difficult word, and practicing to read the word
continuously. For middle category, the strategy in reading activity was by doing repetition to every single
word, listening the pronunciation of the words using u-dictionary, and always practicing to pronounce every
single word. For high category, the strategy in reading activity was guessing based on their knowledge
pronunciation and make a relation with the word that the same sounds.
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INTRODUCTION

The nature of language as a system implies that a language is composed of two
systems: a system of sounds and a system of meaning. The relationship between those two
systems is very important because in human verbal communication meaning or message
is conveyed or received primarily through sounds or vocal symbols. These vocal symbols
are expressed in the form of words (vocabulary) and arranged in certain grammatical
structures (grammar). In terms of oral language, there must be message (meaning),
grammar, vocabulary and pronunciation.

Additionally, another feature of human communication is that language is a cultural
transmission. It denotes that a communication system must be discovered through
communicative interaction with other users of the language. This suggests that not only
features of a language can be totally acquired, but also some parts of the language should
be learnt. Thus, language learning is also needed.

The consequence of both features of human language above is that in any language
programs, including English language education, pronunciation as a part of system of
sounds should be propositionally treated as two other dominant components of language,
namely grammar and vocabulary. However, the current situation, particularly English

JOLLS: Journal of Language and Literature Studies, May 2021 Vol. 1, No. 1 |

51



https://journal-center.litpam.com/index.php/jolls/index
mailto:sekarbuana@gmail.com
http://creativecommons.org/licenses/by-sa/4.0/
http://creativecommons.org/licenses/by-sa/4.0/

Buana & Irawan Students’ Phonological Awareness and .........

language in Indonesia, shows that most people who are involved directly or indirectly in
English language teaching and learning programs only concentrate on their attention to
the last two components. This situation actually contrasts with the nature of language itself
which requires a balanced deal of language system and meaning (Tudor, 2001). We shall,
therefore, include pronunciation as a part of our language teaching programs because
paying no or less attention to pronunciation teaching does eventually affect students’
language mastery and the process of the whole communication, particularly when
Indonesian EFL learners utilize the target language in real situations later.

At the beginning level, the insufficient capability of pronunciation, of course, does
not always have a significant impact on the process of communication but at higher levels
of oral communication it does. The reappraisal of pronunciation teaching in EFL contexts
is also in line with the globalization which increases the role and status of English.
Nowadays, English really becomes a global language. English is one of the main languages
for oral communication (Crystal, 1997; Jenkins, 2000; McKay, 2002).

According to Geudens in Fikri (2014: 10), phonological awareness defined as
sensitivity to the sound structure of language. The ability is the effort to turn one’s attention
to sounds in spoken language while temporarily shifting away from its meaning (Yopp
and Yopp, 2009). This means that phonological awareness is the ability to attend to the
phonological structure of language as distinct from its meaning.

Ingram (1986: 223) stated that phonological ability improve through an increase in
the ability to produce adult sounds and combine them into more complex phonological
structures. Phonological are interested in the sounds patterns of particular language, and
in what speakers and hearers need to know, and children need to learn, to be speaker of
those language (McMahon, 2002: 13). The same things that utterances by Trehearne
(2003), she stated that phonological awareness refer to “an understanding of the sound,
structure of language that is, that language is made up of words, syllables, rhymes and
sound (phonemes)”. Those theories may indicate that phonological awareness is the deep
thinking skill of language that shown from sound that utterance by the speaker and the
meaning interpreting by the hearing or interlocutor in speaking process.

Phonological awareness is the awareness of basic units of sound and is measured in
terms of the ability to compare and manipulate the units of speech within words and
syllables (Shah, 2002). It is the ability to carry out mental operations on these units.
Phonological awareness is not reading, it i1s not phonics, it is the awareness of words as
entities separate from the meanings attached to them (Denton, Hasbrouck, Weaver, &
Riccio, 2000). Different researchers argued that phonological awareness describes
children's developing sensitivity to the sublexical, segmental structure of the phonological
domain of language, including sensitivities to larger and smaller units (Justice, Bowles, &
Skibbe, 2006). Geudens (2006) referred to “phonological awareness” in a general sense as
an umbrella term and used the term “sensitivity” instead of “awareness” to refer to tasks
that do not require breaking up the speech stream intentionally (implicit phonological
knowledge). The term “explicit phonological awareness” was used whenever he referred
to tasks that require the ability to break up the continuous speech stream and identify and
1solate phonological units intentionally (explicit phonological knowledge).

Phonological awareness is critical for learning to read any alphabetic writing system.
Previous studies show that poor phoneme awareness and other phonological skills is a
predictor of poor reading and spelling development. Ehri et al., 2004 and Troia, 1999
asserts that phonological awareness is critical for learning to read any alphabetic writing
system. Phonological awareness is even important for reading other kinds of writing
systems, such as Chinese and Japanese. There are several well-established lines of
argument about the importance of phonological skills to reading and spelling. English uses
an alphabetic writing system in which the letters, singly and in combination, represent
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single speech sounds. According to Liberman & Shankweiler, 1985 and Troia, 1999,
people who can turn words to sounds and put them together have the basic skill of using
the alphabetic. Without phoneme awareness, students may be mystified by the print
system and how it represents the spoken word. Phoneme awareness facilitates growth in
printed word recognition. Even before a student learns to read, we can predict with a high
level of accuracy whether that student will be a good reader or a poor reader by the end of
third grade and beyond (Good and Kaminski, 2007 and Torgesen, 2000).

METHOD

Research design refers to the schema or plan that constitutes the entire research
study. In conducting this research, the researcher uses descriptive qualitative research.
Qualitative research describes phenomena in the form of words. This research belongs to
qualitative because Bogdan and Taylor (in Moleong, 2002:3) defines that qualitative
research is a research which yields the descriptive data in the form of written or oral words
from observing people and behavior. This implies that in qualitative research the data and
the meaning emerge organically from the research context.

Qualitative research is a research technique that is used to gain insight into the
underlying issues surrounding a research problem by gathering non-statistical feedback
and opinions rooted in people’s feeling, attitudes, motivations, values, and perceptions
often from samples also called soft data. Qualitative method yield descriptive data that are
appropriate with characteristic of the qualitative research. As stated by Fraenkel and
Wallen (2006: 12), descriptive method aims at documenting an event, situation, or
circumstance. In line with the statement above, Moloeng (2002:6) states that one of the
characteristics of qualitative study is descriptive.

RESULTS AND DISCUSSION

In this data presentation, the researcher presented the data based on the result of
observation and interview. The observation and interview conducted on August 10th-25th
2020 at fifth semester of English Department at undergraduate students of Mandalika
University of Mataram. The first step done by the researcher was observation in the
classroom. The researcher came to the campus directly and chose the students to be
respondents of the research based on the criteria that the researcher determined. The
criteria to be respondents were 1) they are ready to participate in the research, 2) they are
good in English especially pronunciation, and 3) they have Grade Point Average (GPA)
more than 3.00.

By doing observation, the researcher found out which one is proper to be the
respondents of the study. So, the researcher took six students to be the respondents of the
research. Then the researcher gave the student text and they read it to record their
pronunciation. After recording them, the researcher analyzed the text that has been read
and made their phonetic transcription. Then, the researcher was comparing their phonetic
transcription with Receive Pronunciation (RP) to find out students’ phonological
awareness in their reading activity.

In finding out the students’ phonological awareness in their reading activity, the
researcher compared students’ phonetic transcriptions with Receive Pronunciation (RP).
The result of students’ phonetic transcriptions in reading the text can be seen below.

| o seetodi  a:ftonu:n m nov'vembs woz o'prouvtfin &0 'taim ov ‘twailart | ond 0o vast traekt
ov unenclosed waild navun o9z egdon hi:0 embrowned 1t'self ‘'movmaont 'bar ‘'movmaont, suvva hed ds "holou
stret[ ov 'wartif 'klaud '[atm avt 0o skar woz oz o tent witf had 05 "houl hi:0 for 1ts flo: |

| &2 'hevn, 'biiy 'spred wid O1s 'peelid skri:n ond 01 '3:0 wid do 'da:kist vedsi'teifn | deo meeting-line ot
00 ho'raizn woz 'kliali ma:kt | m satf kon'tra:st 8o hi:0 wo: 61 o prorons ov on 1 'stolment ov nart witf hod
‘tetkon ‘Ap 1ts plers br'forr 1ts | astro'nomikl ‘ave woz 'kam | ‘daknes hod tu o  grert ik'stent
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o'rarvd hereon | wail 'der stud di'stikt m &0 skar | | 'lokm ‘apwoadz | o furze-cutter wod hov biin
m 'klamnd tu kon'tmju: ‘'w3:k | 'lokiy davn | "hi: wod hov di'sardid tu 'finif 1z 'faegst and 'gouv hovm |da
‘distont rimz ov 09 'w3:ld ond av 09 'f3:momont si:md tu bi s di'vizn m ‘taim 'nov les dan o di'vizn mn
‘meeto | | 09 fers ov 00 hi:0 'bar 1ts mio kom 'plekfn 'edid ha:f on "ave tu '1:vnry | ‘1t kad m latk ‘'maens
ri'ta:d 89 don | 'seedn nuin |aen'tisipert &0 ‘fravniy ov sto:mz ‘skeasli ‘dzenorertid |ond m'tensifar 81
ou 'peesiti ov o ‘'mu:nlos ‘mridnarit tu o ko:z ov 'ferkin dred |

| m feekt | pri'saisli ot O1s treen 'sifnal point ov its 'naitli rovl 'mts ‘da:knos 6o greit and pa'tikjuls ‘glo:ri
ov 80 egdon 'werst br'gen | and 'navbadi kad bi 'sed tu ,anda’steend &0 hi:0 "hu: had not bi:n dar ot satf
o 'tarm | it kad best bi felt wen ‘1t kod not 'klrali bi ‘si:n | 1ts kam'pli:t 1 fekt and ekspla'nerfn lamny
01s ond 0o sok'si:di 'avoz br'fo: 8o nekst do:n | den | ond ‘ounli den | did ‘1t tel 1ts tru: terl | | Oo spot
woz | m'di:d | o nio r1'le1fn ov nait | and wen nait foud 1t'self on o'paerant 'tendonsi tu ‘graevitert ta'geds
kad bi pa’si:vd 1n 1ts ferdz and 8o siin | 09 'somba stretf ov ‘'ravndz and "holovz si:md tu rarz ond mi:t 01
‘T:var glum m pjus ‘simpabi | 8o hi:B eks herly ‘da:knas oz ‘reepidli oz &0 "hevnz pri'siprtertid ‘1t | and
‘'sou 01 ob 'skjuariti m 01 ‘ear ond 01 ob'skjuoriti m &9 'leend klouvzd to'gedar m o blaek  freetonar zeifn,
to'wo:dz witf i:tf od 'va:nst ha:f' wer |

| 8o plers br'keim 'ful av o "wotffal n'tentnas nav | fo wen ‘A0 'Oz seenk "bru:diy tu sli:p 02 hi:0 o' prad
‘slovli tu o'weik and 'lisn | "evri nait 1ts tar'teenik 'fo:m si:md tu o'wert ‘'samOim) | bat ‘1t had 'wertid Oas
| asn'mu:vd | "djvoriy ‘sou meni ‘sentforiz | Oru: 0o ‘kraisi:z ov 'sou ;meni Oz | dzet ‘1t kod ‘sunli bi
1 meaed3md tu o' wert wan la:st ‘'kraisis 0o 'famnl ouvo'0Orou |

Based on students’ phonetic transcription, there were several pronunciation errors
especially in vowel. For example, the word “was” was pronounced by using vowel [9]
whereas the true pronunciation should be pronounced by using vowel [a] [waz]; the words
“Hollow” was pronounced using vowel [a], it should be pronounced [a] [ halov].
Furthermore, the words “Itself” was pronounced using vowel [e1], it should be pronounced
[1] [1t'self], the word “moment” was pronounced using vowel [¢€], it should be pronounced
[2] [moumaont], the word “overhead” was pronounced using vowel [1] whereas the true
pronunciation should be pronounced by using vowel [¢] [ ouvar hed].

Furthermore, the students’ pronunciation error in diphthong For example,
“Saturday” was pronounced by using vowel [A] whereas the true pronunciation should be
pronounced by using vowel [&] [0 setodi]; the word “November” was pronounced by
using vowel [o:], the true pronunciation should be pronounced by using vowel [av]
[nov'vembos]. Furthermore, the words “face” was pronounced using vowel [¢], it should
be pronounced [e1] [fe1s |, the word “Approaching” was pronounced using vowel [o], it
should be pronounced [ov] [0 provlfin], the word “vast” was pronounced using vowel []
whereas the true pronunciation should be pronounced by using vowel [&] [vast ]. the
words “Itself” was pronounced using vowel [e1], it should be pronounced [e] [1t'self], the
word “as” was pronounced by using vowel [e], the true pronunciation should be
pronounced by using vowel [&] [&z]. Furthermore, the words “Itself” was pronounced
using vowel [ei], it should be pronounced [e] [1t'self].

CONCLUSION

Based on the result of data analysis in chapter iv, the researcher comes to the
conclusion that the students have difficulties in pronouncing words was categorized into
three parts, those were consonant, vowel, and diphthong. In consonant, the students made
errors /p/, /b/, /dz/, /z/, /t/, /v/,/d/, /s/, /1/, I/, /7, /t/, /8/,/8/. Invowels, the
students made errors /o/, /®/, /e/, /v/, /1/, /3/, /1./, /A/. In diphthong, the students
made error /ai/, /1a/, /3a/, /av/, /av/.

Furthermore, the students’ strategy in their reading activity was categorized into
three namely low, middle, and high categories. For low category, the strategy in reading
activity was by checking the difficult word in a dictionary, asking the lecture how to
pronoun the difficult word, and practicing to read the word continuously. For middle
category, the strategy in reading activity was by doing repetition to every single word,
listening the pronunciation of the words using u-dictionary, and always practicing to
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pronounce every single word. For high category, the strategy in reading activity was
guessing based on their knowledge pronunciation and make a relation with the word that
the same sounds.

RECOMMENDATION

Some suggestions and recommendation which might be useful for students, lectures,
and further researcher who are interested in the same study especially in finding out
students’ phonological awareness in their reading activity. The researcher suggests to
lecturers to improve students’ phonological awareness by using interested method and
good media. Students are expected wisely to practice more to improve their phonological
awareness in their reading activity. For the further researcher who wants to investigates
the same topic, it is very important to undertake the research by focusing on students’
pronunciation difficulties.
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